
 
 
 
 

GeoCapabilities 3 
 

1. 1. Curriculum artefact on migration 
 

Which specific place(s) are being studied? 

America (1906) and United Kingdom (2011) 

 

What is the contextual geographical 'core knowledge'? 

Migration is not a contemporary concept. Throughout our history, different migrations have taken 
place. All of them went in search of a better future and encountered the same ongoing problems as 
migrants do today.  

 

What is the power of geographical knowledge? 

Migration comes in different shapes and sizes. Some are applauded, others viewed negatively. The 
migrants are all in search of a better future but all encounter prejudice and social injustice. 

 

What is the social justice dimension? 

Educational resource 

 

Additional teaching tool: https://www.youtube.com/watch?v=_e2igZexpMs (America – West Side Story) 



 
 
 
 
During both migration periods, the migrants are/were looking for a place where it is possible to have 
more opportunities for a better future.  

 

What are the ways in which geographical thinking deepens or enlarges the theme, issue or place? 

During the first migration period under discussion, people from Europe migrated to America in the 
hope of building a better life there. During today's refugee flow, people migrate to Europe in search of 
a better future. This shows that migration flows shift from time to time.  

 

In what ways is the experience/knowledge of the students accessed and taken away? 

The students know about contemporary migration flows from the news and from their surroundings. 
The immigration of Europeans to America is discussed in history lessons and also in several well-known 
films and musicals (e.g. West Side Story), so the students normally already know something about this.  

 

In what ways are the theme, issue or place made accessible to the students? 

The contemporary information is linked to the history lessons. The additional film can be used for this 
purpose. This presents a scene from the musical 'West side story' in which the Latina women sing 
about why they love being in America, while the men want to show that it is not easy being 'non-white' 
in America. This can then again be linked to the contemporary prejudices we Belgians have about 
migrants.  

 

In what ways are students challenged to think beyond their current (or 'everyday') understandings? 

By juxtaposing these two stories from different centuries, students will hopefully realise that migration 
is something very 'ordinary' and that the world would not be the same if it were not. Almost the entire 
American population is made up of immigrants, yet this migration was seen as positive. Later, however, 
Latin Americans also migrated to America (film), which was seen as negative. Today's migration flow 
is also seen as negative. Where do we draw the line? Can we draw the line? Was the first migration to 
America positive? Was the consent of the local population ever asked for? These are all questions that 
call for a critical look at the past and the present. 

 

Is it possible to say how student learning is progressing? 

Students' progress can be assessed by means of an oral evaluation. This can be done, for example, by 
organising a group or class discussion.  

 

How does this theme, problem or place study contribute to the broader curriculum objectives? 

The pupils get a better idea of what is going on in the world around them. A link is made between the 
past and the present.  



 
 
 
 
 

What has the teacher done to generate a need to know, enthusiasm or motivation? 

The teacher uses various visual images including headlines from different articles and a clip from a 
well-known musical. 

 

In what ways has the teacher provided data for students to assimilate, process, transform and 
communicate? 

The teacher has searched for information through various websites online.  

 

How is the content sequenced - and how is this justified? 

The lesson begins with an initial discussion on the pictures shown above. This is then worked on 
further.  

After this initial discussion, we take it a step further with the help of the attached film. Why is this 
migration considered negative when almost the entire American population consists of migrants? This 
builds on the conclusions drawn in the first discussion. 

 

How does the teacher lead the learning, and how is this compensated by more 'learner-centred' 
learning activity? 

The teacher provides basic questions for the students to guide them in the group discussions. In doing 
so, the pupils are given the freedom to expand on the topic beyond what the basic questions expect. 

  



 
 
 
 
2   Lesson plan 

 

Title (subject, theme or problem) 

Migration across the centuries 

Name 

Patsy Billemon 

Age of pupils: 

16-18 y 

Level of education:   

  Upper secondary 

Prior learning: 

It is helpful if students know this in advance: 

- Migration History of the Americas 

- Information on the migration flow to Europe 

Learning objective:  

D/2012/7841/023 (3rd grade ASO science, VVKSO) 

International Migrations: 7. Using examples, examine the push and pull factors of demographic 
migrations. 

Expected outcomes 

By the end of this lesson... 

...most students will: 

Understand that migration is not a contemporary concept but has been happening for centuries.  

They will realise that without migration, the world would be a very different place.  

 

... some students will go further and will: 

Realise that migration can be viewed from different angles and can therefore have a positive or 
negative aftertaste. 

 

 

 



 
 
 
 
Activities 

Describe the course of the lesson  

The lesson is started by showing the two pictures. These pictures are briefly discussed in class by means 
of a teaching discussion. Afterwards, the students are divided into different groups and together they 
solve some of the questions given. What do you know about the two pictures? Who is migrating to 
where? Why do these people migrate? What similarities can you notice between the two migrations? 
Are they positive or negative? ... In doing so, they may look up certain facts on the internet. 

After this, the film from West side story is shown. Again, the students are asked to analyse this using 
a number of questions given and the lyrics of the song. What positive outcomes for the migrants are 
discussed? What negative outcomes for migrant people are mentioned? What prejudices about 
migrants are mentioned? Do you see any similarities with the prejudices that are spread about 
migrants? In which period is the musical from which this song comes 'West side story' set? Although 
America consists of a population of immigrants, certain 'classes' of people are discriminated against 
because of their origin. Why do you think this happens? What is your view on this? 

The lesson ends with a class discussion in which the different questions are gone over and the different 
answers given by the different groups are compared. Their points of view are asked and discussed. 
Finally, the questions 'what have you learned today?', 'has this changed your perception of migration? 
If so, how?" are discussed. 

 

Evaluation 

How will you assess pupils' progress? 

At the end of the lesson, a class discussion is held based on the solved questions. Here the pupils can 
express their opinions on the different aspects of migration. Finally, the questions 'What have you 
learned today?', 'Has this changed your perception of migration?', 'If so, how? If so, how?" are 
discussed. This can be used to determine whether the lesson has changed the students' views on 
migration and social justice. 

 

 


