Geocapabilities 3
1. Curriculum artefact on migration
Onderwijsmiddel

Which specific place(s) are being studied?
The population's view on the share of migration in relation to the total population in the country

What is the contextual geographical 'core knowledge'?
Migration rate, Knowing country by continent, Migration occurs in every continent, not just Europe.

What is the powerful geographical knowledge?
Where does the information come from? Is it a reliable source? How can one verify the source's
authenticity?

What is the social justice dimension?

Everyone has the right to a dignified life. Every child has the right to education everywhere. Everyone
should have access to basic services.

What are the ways in which geographical thinking deepens or enlarges the theme, issue or place?
Listing the real migration figures against the estimated figures for each country by world region
shows that the perception of overestimation is not a local but a global one.

In what ways are the students' experiences/knowledge accessible and included?
At the beginning of the lesson, I would organise a survey among the students to find out what they
think about the migration flow in their own country.
In what ways are the theme, issue or place made accessible to the students?
A graph or a picture says much more than words; the pupil should not only listen but also use his
other sense, namely "seeing" the graph.
In what ways are students challenged to think beyond their current (or 'everyday') understanding?
The students can be confronted with their estimate and the real figures. The teacher may ask how
they think this came about.
Is it possible to say how student learning is progressing?
The teacher must be careful not to intervene too much in the pupil's mind. They have to do that
themselves. The teacher can ask if they find this part of the lesson interesting. If a student finds it
interesting, then that student has thought about it, which is a positive sign in itself.
How does this theme, problem or place study contribute to the broader curriculum objectives?
It corrects a widely spread false and overestimated idea about migration flows and contributes to a
better understanding (social justice) towards and for the migrants and their motives. The (Flemish)
pupil is confronted with information about problems outside his own world. I am in a school where
some pupils have actually migrated. This of course offers unique opportunities to approach the
lesson about migration differently provided the pupil in question is prepared to share his/her
testimony with the other pupils. One has to be careful with that.
What has the teacher done to generate a need to know, enthusiasm or motivation?
The pupil does not like classroom teaching. The teacher therefore first asks for their vision or idea.
The pupil's vision can then be refined with the explanation of the artefact.

In what ways has the teacher provided data for students to assimilate, process, transform and
communicate?
The artefact indicates the overestimation with a horizontal bar chart. The teacher gives the pupil the
opportunity to formulate his/her opinion, which he/she can verify using neutral sources and adjust if
necessary.
How is the content sequenced - and how is this justified?
The teacher first points out the source. The teacher first asks for their opinion on the proportion of
migrants in the total population. The teacher shows the artefact which the students can use to adjust
their opinion. The teacher then uses the artefact to show that the overestimation is universal,
indicating a global misconception.
How does the teacher lead the learning, and how is this compensated for by more 'learner-centred'
learning activity ?
The teacher first asks their opinion about a problem that often appears in the media (motivation
principle).
The students can conclude from the artefact that the overestimation occurs all over the world (the
perception principle) and from that they can conclude that they have overestimated it here as well.
The teacher may want to let a pupil from OKAN with a refugee background speak. This brings the
reality much closer to the pupils. This is only possible if the pupil is prepared to tell his/her story.

2 Lesson plan

Title (subject, theme or problem)
The migration crisis
Name
Frank Provost
Age of pupils:
16-18 y
Level of education:
Upper secondary
Prior learning:
It is helpful if students know this in advance:
Conceptual geographical knowledge: the students know how to situate the countries on the artefact
by continent.
Know how to situate the concept of migration in current affairs

Learning objective:
Second grade : 00-2018-003 - cluster 5 - compare geopolitical processes of contrasting regions in the
world
Third grade : OO-2017-003 - cluster 2.1.4 be prepared to place local environmental and social
problems in a broader social context

Expected outcomes
At the end of this lesson...
Have allowed students to develop an independent view of the migration crisis from neutral sources
Some students may be more aware that they are in a more privileged situation compared to their
peers.

Activities
Teaching conversation
The teacher gives the correct definition of migration, if necessary. (Migration = someone moves from
one place to another).
The teacher starts by asking the students: What is migration? Do you think it is an important problem
and why? And what do you know about migration? Where do you get your information from?
Finally, the teacher asks: What percentage of migrants do you think there are in Belgium?
Then the teacher shows the artefact:
Group work
Teacher first clarifies the terms "avg guess" and "actual".
The teacher divides the students into groups of 4 and asks them to answer the following questions.
* What does too low/too high mean?
* Rank the countries by continent and discuss the estimated percentage compared to the actual per
continent?
* What can you conclude? The proportion of migrants is always overestimated.

Teaching conversation
The teacher asks why the proportion is systematically overestimated.
The teacher listens to the reasons and gives the song "bange blanke man" by Willem Vermandere as
one of the possible reasons. He asks the students if they agree with the text content.
The teacher asks students what reasons migrants may have for moving, in preparation for the
explanation of push and pull factors of migration.

The teacher displays the image:

Source : bbc.uk.com
The teacher points out the sources (BBC) and asks the students which sources they consult on the
migration topic. The teacher points out the importance of neutral reporting because personal
opinion is important.
The teacher asks the students what push factors they see in the image and if they can name any
countries where this occurs.
The teacher asks the students what pull factors they see in the picture and if they can name any
countries where this occurs.
A student comes up to the board and draws lines between the countries where the push and pull
factors occur.
The teacher asks the students what decision they can formulate.
Finally, the teacher asks the students their opinion :
* should people be able to make their homes wherever they want?
* which institutions should control the situation normally (European Union, UN)?
* do they succeed? Why or why not?

* how can they do their bit if they want to?
Evaluation
How will you assess student progress?
The teacher can write down the students' opinions in "like"/"dislike" at the beginning of the lesson.
of the migrant. At the end of the lesson, he/she can ask for their opinion about the "migrant" again.
The difference in opinion is an indicator to see if he has succeeded.

